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1. Introduction

(i) We are currently committed to five separate
interrelated consultations on Project Headroom.
These are Project Headroom itself, the implementa-
tion schedule, and separate consultations in the three
areas targeted in Phase 1. This document only relates
to the first of these.
(ii) We welcome attempts to reverse the long-term
decline in Salford’s position in the league tables.
(iii) We also accept that the University needs to
continually strive to be more efficient in everything it
does and are not opposed to change.
(iv) We accept that the University needs to invest
and, in this sense, we are totally committed to
Management’s wish to generate sufficient funds for
much needed investment.
    However, we do have concerns that investment will
be for the long term good of the University, given the
extent to which previous investments have been
wasted, for example on short-lived reorganisations
and relocation projects, establishing a University of
Salford Campus in China, the expensive and prob-
lematic introduction of the ‘Banner’ Student Informa-
tion System, Identity Management Project (approach-
ing £2m) and the £3.9m cost of an abandoned new
building for AMSS.
(v) Unfortunately, our consultations have led us to
have major reservations about both the conception
and implementation of Project Headroom and its
ability to achieve either a financial surplus for invest-
ment, or the more efficient operation of Departments
and Schools.

2. Project Headroom

(i) We are very concerned about the very high profile
of Project Headroom and the speed with which it is
being implemented. It is apparent to us that both of
these are proving damaging to the University.

(a) Firstly, the level of insecurity being generated is
causing very low morale and many staff to look for
alternative employment. The University is losing some
of its most able and marketable staff, and this is likely
to continue for a considerable time.
(b) Secondly, although we do not have access to
detailed figures, we have nevertheless carried out our
own calculation on the cost of Project Headroom and
believe that this is the most expensive way of bringing
about change possible. We believe that there are
other cheaper and better ways of achieving efficiency
savings including reducing staff costs, for example by
taking longer and achieving more savings through
natural wastage. Indeed, it appears to us that in the
first year, the financial costs may well outweigh the
savings. Thereafter, there is uncertainty whether
financial savings will accrue, dependent on rates of
the rehiring which often follows redundancy exercises
and also on the extent by which income streams are
reduced as a direct result of this Project.
(ii) Project Headroom is based on the assumption that
there is sufficient slack in Schools to enable them to
generate the extra surplus by absorbing an average 6
per cent cut in manpower without fundamentally
damaging their ‘business’.
    Our consultations in both Schools in Phase 1 have
revealed that they have been driven into deficit by the
increased charges associated with Project Headroom.
More worryingly, it is far from clear that they can
absorb the reductions in staffing without serious long
term consequences. Indeed, we have had so much
difficulty in getting essential information out of each
School that we are certain that the Budget Review
Committee cannot have had the information to take
sound decisions when it approved each School’s
proposals. We will discuss the position of each
School below.
(iii) We are concerned that Project Headroom aims to
generate funds for further centralisation of service
provision. Creating and expanding the Student Life
Directorate will not improve students’ experience if it

Salford University have announced plans (‘Project Headroom’) to ‘save’ £17m. Each Head of School has
been told to make a ‘business plan’ for how they plan to save money, including programmes to be
scrapped and people to be sacked. The first ‘phase’ involved voluntary redundancies in areas like the
library and community health care from October 2008, with some staff being bullied into accepting. The
second ‘phase’, from January 2009, will require 150 more redundancies, voluntary or not, affecting
every school. We print here campus unions’ joint response.
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is funded by reducing the number of lecturers and
thereby reducing the quality of teaching.

3. Media City

(i) We could see the attraction of being part of the
Media City development when it was first mooted.
However, Media City is in serious difficulty and
appears to be rapidly degenerating into a ‘white
elephant’ as a direct result of the current economic
climate. Its high profile Managing Director - Brian
Greasley - has resigned after less than a year. Unable
to sell its London property to fund the move, the BBC
is believed to be scaling back its investment. Other
than the BBC and Salford University, no other
organisations have yet committed to Media City,
presumably being reluctant to commit to very expen-
sive real estate in the current climate.
(ii) If Media City increases our operating costs by £5m
pa, and this is to be funded by commercial contracts,
then assuming a profit margin of 10 per cent, an extra
£50m of contracts will be required.
(iii) We have yet to receive any information that one
single contract has been signed which will bring any
increased income to the University. It appears that the
University simply ‘hopes’ that if we occupy a building
near the BBC, then income will follow.
(iv) In the absence of any more detailed financial
information, we can only conclude that Media City is
the most speculative and high risk investment
imaginable. We cannot see that this justifies the
damage Project Headroom is doing to the rest of the
University.
(v) Finally, we note that Media City does not solve the
‘building’ problems for AMSS, parts of which will still
be left occupying the Adelphi Building.

4. The School of Community, Health
Sciences and Social Care (CHSSC)

(i) The business case presented to the Unions on
14th October 2008 lacked financial information, and
so we asked for this information. We assumed that
this information would have been readily available,
and would have been used as a basis for the propos-
als. Despite repeated requests, we did not receive
any detailed financial information until 13th Novem-
ber. Even then, this information did not include the
detail we expected, and we considered it to be highly
misleading. Following a meeting to discuss this, we
received some further financial information on 21st
November. Given the difficulty we had in obtaining
financial information, the programme leader for
Traditional Chinese Medicine (TCM) costed the
programme herself and we presented this to a
meeting of CHSSC management on 17th November.
(ii) Given the financial information available and our

own TCM costings, we have reached the conclusion
that the business plan for CHSSC is seriously flawed.
If implemented, it will leave both the School and the
University considerably worse off financially.
    The closure of TCM alone will result in: the loss of
£581K of income; the loss of £80K contribution to
School and Faculty overheads; the loss of £58K pure
profit to the School; the loss of £258K of contribution
to the University.
    The overall effect of all the programmes scheduled
for closure (excluding Qualifying Social Work, for
which no figures are yet available) will result in: the
loss of in excess of £1.3m of income; the loss of in
excess of £731K of contribution to the University (also
excluding Community Development Work); there is
also a substantial loss of contribution to the School,
but the figures given to us do not allow us to calculate
it.
(iii) The CHSSC closures will result in the loss of over
200 student FTEs. Given that the University is at the
bottom of our contract student range, we cannot see
that this is sensible. This is roughly 1 per cent of our
student population and we are at the lower end of our
+ or - 5 per cent funding tolerance.
(iv) Traditional Chinese Medicine Programme. This
programme makes a small profit, even after attributing
various substantial School and Faculty overheads.
This is according to information provided by the
School (in its business case and confirmed in subse-
quent financial information provided by the School).
Accordingly, the School argues that it wishes to close
the programme for non-financial reasons. Our
submission is that, if the programme does not fit with
the vision of the School for the future, it should be
transferred to another School. However, we are
worried about the implications of the loss of the
programme for the future finances of the School, if
this were to happen.
(v) We also note that staff losses, especially in the
Directorate of Social Work, are not covered by
programme closures. We are therefore concerned
about the ability of this Directorate to cover its
teaching commitments - especially since it has
recently found it necessary to hire part-time cover for
sickness absence.

5. The Salford Business School (SBS)

The situation in Salford Business School is the
opposite of CHSSC, in that the School does not
intend to close any programmes. The Head of SBS
believes that there is sufficient slack to be able to
absorb the loss of 16 posts without any effect on
programmes. We have attempted to verify this by
asking for a projected workload balancing model
taking into account the staff losses, but have yet to
receive this.
    Our impression to date is that the School will be
unable to absorb this level of cuts without a serious
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detrimental effect on its capacity to deliver its
programmes. The School is already finding it difficult
to staff its programmes following a number of retire-
ments in the summer of 2008. Early in the summer,
the School terminated a significant number of part-
time hourly contracts, but only days before term
started had to renew some of these, and in addition
also had to engage PhD students to teach on masters
programmes. Indeed, some of these students are
themselves overseas students. We believe this
practice will damage future recruitment, when stu-
dents who are paying £7-9K fees report back to their
agent that ‘we have been robbed - we paid for tuition
in a British University and were taught by overseas
postgraduate students!’ Stress related sickness
amongst academic staff is already at unacceptable
levels. A ‘back of the envelope’ calculation suggests it
could already be approaching 10 per cent.

6. Consultation

Consultation was not started early enough. Consulta-
tion with the Unions should have started when
redundancies were first ‘contemplated’ (TULRCA,
1992). As it was, Project Headroom was conceived
sometime early in 2008, approved by SLT, Heads
being given targets to meet which were then ap-
proved by a special Budget Review Committee at the
end of September. Yet formal consultation with the
Unions only commenced on 14th October. Implemen-
tation started immediately (on 15th October with a
briefing to staff in the Phase 1 areas). We do not
believe this constitutes meaningful consultation within
the meaning of the Act.

7. Our proposals

(i) We call on the University to put Project Headroom
on ‘hold’ while we jointly examine in detail the busi-
ness cases of the two Schools in Phase 1. There is
still a lot of work to do on both the finances and also
the practical feasibility of implementing the current
management proposals.
(ii) We call on the University to implement carefully
costed and thought out efficiency changes over a
longer period of time.
(iii) We call on the University to withdraw from Media
City - there is no loss of face in accepting that the
world has changed radically since last summer.
(iv) We request that the proposed closure of TCM be
rescinded and that this programme be transferred to
another School, if this is what CHSSC still wants.

John Dobson, UCU Salford
Michelle Barnes, UNISON
Glen Hinson, UNITE
Kevin Grogan, GMB
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[Previous week] The Government
lowers the parental income limit for
full HE student maintenance grant
eligibility from £60,000 per year to
£50,020. HE minister John
Denham acknowledges that this
change, expected to affect about
40,000 people starting university
courses in England in autumn
2009, is due to a £200m gap in the
HE budget.

The Office for Fair Access (OFFA)
- supposedly intended by the
Government to challenge exclusiv-
ity in HE - has yet to issue a final
warning to any university. The
head of OFFA, Sir Martin Harris,
has chosen to reduce the job to
two days a week.

Points in coverage of the Public
Accounts Committee’s report
Meeting Needs? The Offenders’
Learning and Skills Service,
produced in the aftermath of a
National Audit Office (NAO) report
on prison education earlier this
year, include: according to PAC
chairperson Edward Leigh,
OLASS, introduced in 2006, has
‘failed in almost every respect’; the
amount of learning hours available
to a prisoner varies between 14
and 95 a year; 21 different provid-
ers are competing in the field;
contracts are due for renewal in
2009; FE minister Sion Simon,
offender management minister
David Hanson and LSC CEO Mark
Haysom all maintain that OLASS is
doing well.

The national executive committee
of the NUT decides against
industrial action over pay following
a ballot in which 29.7 per cent of
the union’s 250,000 members
voted. The number balloted (ie all
NUT members in state schools in
England and Wales) was 190,269

(out of  a total of 292,238 paying
members). Of those voting, 51.72
per cent were in favour of action
and 48.28 per cent were against.
(This compares with the vote for
the action which took place on 23/
4/08, when a turnout of around 54
per cent split 48,000 in favour and
16,000 against.)

A Guardian article on graduate
recruitment reveals that: at the
start of the 2008 recruitment cycle
(ie before the recession) 46 per of
the 19,956 vacancies advertised
by the top 100 graduate recruiters
were finance-related; between
2003 and 2008, graduate vacan-
cies in accountancy grew by 80
per cent, and jobs in City invest-
ment banks grew by 100 per cent.

In a TES article on 14-19 diplo-
mas, Association of Colleges
(AOC) president David Collins,
who as a principal  prevented his
college, South Cheshire, from
taking part in the Increased
Flexibility Programme (IFP - the
arrangement by which schools
released 14 and 15 year olds to
colleges), argues that there should
be ‘a serious debate about
whether colleges should be
allowed to admit 14-year olds
directly . . . [because] This may be
the only way vocational provision
pre-16 can really succeed’.

In the period leading up to the
Government’s 2009 review of the
HE fees cap, the Commons
Innovation, Universities and
Science Select Committee is to
review the evidence that degree
course standards are falling.

After 15 years working for the
AOC, its deputy CEO, Sue Dutton,
leaves. (In the early 1990s, Dutton
was one of a small group who
conspired with the corrupt Col-
leges Employers Forum [CEF]

CEO Roger Ward to set up the
Education Lecturing Services
[ELS] staffing agency, now part of
Protocol Professional, as a device
for recruiting people to scab on the
struggle by members of NATFHE
[now part of UCU] against unac-
ceptable new contracts.)

An AOC discussion paper by
David Collins, intended for submis-
sion to the Department of Innova-
tion Universities and Skills (DIUS),
proposes that accredited FE
colleges should be authorised to
enrol 16-year olds in four-year
programmes that would lead via
two years of FE at level 3 and two
years of HE in FE to a new
Bachelor of Vocational Studies
Qualification. This would be
overseen by a National Skills
University (NSU) and could be
done in about 30 subject areas.

School Funding and Social
Justice, a report written for the
right-wing Policy Exchange think
tank by the head of its education
unit, Sam Freedman and a
research fellow, Simon Horner,
advocates the scrapping of EMAs
by an incoming Tory government,
on the grounds that raising the
leaving age to 18 makes them
unnecessary and the families of
those who receive them are mostly
getting child benefit anyway.

The Home Office confirms that, as
from autumn 2009 universities will
be required to report to the
immigration service via a new IT
system the names of overseas
students who drop out of courses.

A survey by the qualifications
watchdog Ofqual, to which 288
schools and colleges responded,
finds that over 90 per cent of these
institutions needed to contact an
awarding body during the 2008
exam period. Of these, 79 per cent
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of those contacting AQA, 52 per
cent of those contacting OCR, but
only 36 per cent of those contact-
ing the privatised awarding body
Edexcel, found this to be a positive
experience.

A UCU special conference on HE
pay agrees to submit by the end of
2008 a claim for either 8 per cent
or the retail price index plus 5 per
cent, whichever is greater, and to
ballot for action if this claim is not
considered promptly. (University
and Colleges Employers Associa-
tion [UCEA] has said that staff
should expect a ‘zero percentage’
increase in 2009 and that negotia-
tions cannot start before 30/3/09.
The other unions in the Joint
Negotiating Committee for HE
Staff [JNCHES] have supposedly
accepted this.)

Week beginning 10/11/08

Points in a Guardian feature on the
University of Cambridge Interna-
tional Examinations (CIE) Pre-U
qualification, accredited by the
Qualifications and Curriculum
Authority (QCA) in May 2008,
include: it is being introduced in 50
schools this year and 100 next; 35
of this year’s 50 are private
schools, including Eton and
Winchester; a majority of the 15
state schools are grammar (ie
selective) schools; CIE claims that
60 out of the schools running it
from 2009 will be state schools,
and that 30 out of this 60 will be
comprehensives; the qualification
takes two years and is assessed
only at the end of that period; one
element in the work assessed is a
‘major investigative project’.

Points in a Guardian supplement
lauding the 157 Group of FE
colleges, set up in March 2006,
include: the criteria for joining 157
remain a grade 2 for leadership
and management in the most
recent inspection, and a turnover
of at least £35m; 25 colleges now
belong; these colleges are Barnet,
Bedford, Bournemouth and Poole,
Chichester, City and Islington, City

College Manchester, City of
Bristol, Cornwall, City of
Sunderland, Ealing, Hammersmith
and W. London, Highbury College
Portsmouth, Hull, Lambeth,
Lewisham, Mancat; Newcastle,
Newham, New College
Nottingham, Park Lane Leeds, St
Helen’s, Stoke on Trent, Sussex
Downs, Sutton Coldfield,
Warwickshire and York; CEO
Lynne Sedgemore thinks the
number will grow to 30; 157
includes several subgroups of
colleges monitoring one another’s
performance; these ‘peer review’
groups include City of Bristol/ City
and Islington/ Cornwall/Sussex
Downs/Nottingham, and Stoke/
Warwickshire/York/Hull; the latter
group is linked to car manufacturer
BMW; there is a big push towards
self regulation amongst 157
members; there is also an aspira-
tion to international involvement;
this is expressed by Nottingham
principal Geoff Hall thus ‘If univer-
sities have been the leading
education export earner of recent
times, FE is the future as develop-
ing economies seek to grow a
technician class’.

In a lecture given at London
Metropolitan University, former HE
Quality Council CEO Roger Brown
argues for increased powers for
this organisation’s successor, the
Quality Assurance Agency (QAA)
to monitor and intervene in
universities, on the grounds that:
‘an even greater danger is to
follow what appears to be the
Universities UK [ie the vice-
chancellors Ed.] line and hope that
all this stuff about quality will go
away so that they can get back to
the real business of marketing
themselves and their institutions’.

The UCU branch at Northampton
University votes to ballot for
industrial action over redundan-
cies.

A £2.4m TV advertising campaign
aimed at rescuing the
Government’s Train to Gain
initiative begins.

HE Funding Council for England
(HEFCE) CEO David Eastwood
writes to vice-chancellors to say
that, because of the £200m hole in
the Government’s HE budget, no
money will be available from
HEFCE for universities making
new bids for Additional Student
Numbers (ASNs) for 2009-10, and,
for the moment at least, for 2010-
11 either.

As part of its ‘Colleges Week’
publicity drive, the AOC claims the
economic downturn has produced
eight million adults who are
seeking to retrain in the next year.

In one of nine reports on HE
commissioned by DIUS secretary
John Denham and published this
week, HE Academy (HEA) CEO
Paul Ramsden claims that univer-
sities will need a more flexible
workforce, and also maintains that:
‘Hard evidence that students . . .
are more passive and consumer-
minded than they used to be is
slim, but this dystopian pcture . . .
has the incipient signs of a self-
fulfilling prophecy’.

An Ofsted report on Train to Gain
says the brokerage side of this
could be improved if targets were
set that led to actual training rather
than just the introduction of
employers to providers, and warns
against the assessment of work-
ers’ skills being valued as highly
as training itself.

Ofsted issues a consultation
document on how inspections of
FE colleges should be conducted
as from September 2009. This
includes a statement that Ofsted
will be ‘exploring whether ‘no
notice’ inspections are feasible’.
(Consultation ends on 26/1/09.)

Research carried out last year by
Birkbeck College HE policy
professor Claire Callender,
presented to an Association of
University Administrators confer-
ence, and based on 303 bursary
schemes run in 117 institutions
during 2006-07 reveals that: the
complexity of this ‘system’ led to
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12,000 low income students not
collecting bursaries; schemes
were concentrated in Russell
Group and other selective universi-
ties; the average Russell Group
bursary was £1,791 a year as
against £642 in the 20 or so least
prestigious institutions; one third of
all bursaries were allocated on
‘merit’, an approach described by
Callender as ‘highly regressive’.
(Callender’s conclusion, which is
also supported by a HE Policy
Institute study, Financial Support in
English Universities: The Case for
a National Bursary Scheme, is that
Russell and 1994 Group universi-
ties are using bursaries to com-
pete for the ‘brightest’ students
from less well-off backgrounds,
while Million+ universities - ie
former polys - are also using them
as a marketing tool.)

An internal newsletter issued by
management at London Metropoli-
tan University confirms that the 5
per cent pay rise from October will
be met in full but that this will make
it ‘neccesary to consider perma-
nently reducing staffing levels and/
or other means of effecting cost-
savings in order to achieve a
balanced budget’.

Week beginning 17/11/08

Points in a Guardian article on
education and training in fashion
design include: the textile industry
sector skills council, Skillfast, has
launched a campaign - ‘Behind the
Seams’ - aimed at convincing
politicians to put more money into
giving fashion students technical
skills (eg sewing) as well as a
capacity to generate ideas; UK
universities produce 3,000 fashion
and textile design graduates per
year; a total of £110m a year is
spent on such courses, but £80m
of this goes on fashion design
rather than technical training; the
lack of technical training is re-
flected in a Skillfast survey of
2,000 fashion and textiles employ-
ers, which reveal that 5 per cent of
the workforce - 17,000 people -
have stayed on past retiring age.

Findings of the NUS Student
Experience Survey, based on
polling over 3,000 undergraduates
and due out on 25/11/08, include:
the average weekly contact with
lecturers across the whole sample
is 15 hours (16 at old universities,
14 at new); first year students have
more contact than second or third
years; 75 per cent of the sample
said they received enough teach-
ing; for students at Russell Group
universities, the largest single
amount of teaching (41 per cent)
was done by professors, whereas
the equivalent for new universities
(57 per cent) was done by senior
lecturers; only 20 per cent of the
whole sample rated teaching by
researchers as good or excellent,
and only 24 per cent gave this
rating to postgraduates as teach-
ers, the equivalent ratings for
professors and senior lecturers
being about 52 per cent and about
68 per cent respectively.

FE minister Sion Simon tells MPs
that the Government’s squeeze on
ESOL funding caused the number
of immigrants on ESOL courses to
fall from nearly 550,000 in 2005-06
to 335,000 in 2006-07 (ie around
40 per cent). (This fall happened
as a result of colleges making cuts
as soon as they became aware of
the government’s plans.) A spokes-
person for DIUS attempts to cast
doubt on the reliability of these
statistics.

Leicester University vice-chancel-
lor Bob Burgess announces a
£786m development plan. This
comes on top of a 20-year plan
announced in 2002, which involved
spending £32 on a new library,
£25m on a hall of residence and
£23m on a biomedical building.
The aim is to raise student num-
bers from 10,000 now to 15,000 by
2020 and move Leicester into the
top ten British universities.

At the AOC conference, DIUS
secretary John Denham an-
nounces an additional £30m to
help colleges work more closely
with employers plus an intention to
make it less difficult for colleges to

provide courses for unemployed
people which do not lead to
recognised qualifications.

Commenting on the likely effect of
the financial downturn on the
Universities Superannuation
Scheme (USS), former
Southampton University deputy
vice-chancellor Michael Bourn
says: ‘Unless USS has dramati-
cally reshaped its investment
profile . . . USS has apparently
suffered a loss in value of about a
third of its equity investments,
about £8 billion’.

10 institutions worldwide are
piloting the International Baccalau-
reate Career-related Certificate
(IBCC). This is a version of the IB
in which students do a BTEC
qualification plus an academic
subject (eg Critical Thinking),
community work and a ‘reflective
project that explores ethical
dimensions’. Ofqual has accred-
ited this course for piloting here.

A report prepared for the THE by
financial services firm Grant
Thornton on the basis of 2006-07
data, identifies 11 UK institutions
that depend on overseas students
for more than 25 per cent of their
teaching income and more than 15
per cent of their total income.
These institutions are considered
to be vulnerable both to students
choices and currency fluctuations.
Among them, seven - Aston, City,
Exeter, East London and
Middlesex Universities, SOAS and
the Royal Academy of Music -
would go into deficit if overseas
student income fell by as little as
10 per cent.

The AQA awarding body has
suggested that it may drop those
of its qualifications which make a
loss if the Government persists
with plans to compensate candi-
dates for incorrect grades.

King’s College London professors
Paul Black and Dylan Wiliam tell
the Commons schools committee
that the version of their ‘Assess-
ment for Learning’ (AFL) approach
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that the Government is trying to
impose on schools is not in line
with the research behind it. Former
QCA CEO David Hargreaves says:
‘Unfortunately, what the Govern-
ment has put in place is a debased
version of the Black and Wiliam
model. All the radical stuff about
how teachers teach was removed
and it began to focus on targets’.
Cambridge Assessment research
director Tim Oates (the architect of
Key Skills) makes a similar
criticism. (AFL is said to be the
basis of the ‘metacognitive’ side of
Functional Skills.)

FE-related points in Ofsted’s
annual report include:32 per cent
of colleges inspected in the past
year were rated ‘outstanding’, as
against 19 per cent the year
before; seven colleges were
judged to be ‘inadequate’ against
four in the previous year.

After a trial period of two years,
ministers accept the Qualifications
Curriculum Framework. (This is the
QCA system devised which allows
different qualifications and parts of
qualifications to be equated to one
another on the basis of notional 10
hour blocks of learning, thereby
making credit accumulation
theoretically possible.)

Derby University announces a
£7.2m operating profit, up from
£4.5m last year. (Six years ago it
had a £2.2m deficit.)

The Government reassigns the
contract for administering EMAs
from Liberata to Capita, which will
administer them from 28/11/08.

The LSC publishes its FE ‘grant
letter’ for the coming period. Plans
set out in this include: increasing
by 37,000 the number of 16-18
year olds in education or training
such that by 2010 1,484,000 of
them, or 84 per cent of this age
group, will be participating; ‘raise’
the funding for adults to £3.3bn in
2009-10 (ie up 4.2 per cent over
2007-08); increasing to 47.5 per
cent by 2010 the proportion of FE
funding that comes from employ-

ers or from students’ own pockets;
increasing expenditure on 14-19
diplomas from £39m this year to
£262m in 2009-10.

At the AOC conference, a report
by accountants KPMG reveals that
the funding gap between schools
and FE is still more than 9 per
cent. (In 2005, the then education
secretary Ruth Kelly promised to
cut this to 5 per cent by 2008.)
Commenting on this, schools
minister Jim Knight tells the
conference: ‘. . . we need to do it
[ie close the gap] by levelling up
the funding for colleges. While we
are sustaining inflationary in-
creases in all settings it becomes
more difficult’.

Week beginning 24/11/08

The Institute for Learning (IFL)
releases to the press the results of
a ‘survey’ to which 6,500 of its
‘members’ (ie the entire FE
workforce, who have been forced
to ‘join’ it by Government diktat on
pain of losing their employment)
have responded. One respondent
wrote: ‘I feel bullied into being a
member and totally resent the
existence of this organisation’, and
another said: ‘I really do not
understand how a government
sponsored scheme whose mem-
bership exists as a result of threats
to their continuing career progres-
sion can hope to usefully serve
that membership’.

Following the early resignations of
its current CEO (David Eastwood),
its chairperson (David Young), its
research director (Rama
Thirunamachandran) and its
teaching and learning director (Liz
Beaty), HEFCE appoints as its
new CEO (starting from April 2009)
the former NHS head and Dundee
University vice-chancellor Sir Alan
Langlands.

The AQA awarding body an-
nounces that 100 schools and
colleges have now been accred-
ited to run its AQA Bacc qualifica-
tion from 2009. (The qualification

involves a student in doing 3 A-
Levels plus an AS-level in either
general studies, critical thinking or
citizenship plus an extended
project and accredited work
experience/community participa-
tion or similar.)

Following the leaking of the BNP’s
membership list on the internet,
HE Equality Challenge Unit (ECU)
CEO Nicola Dandridge says that
‘Institutions may . . . consider that
it is inappropriate for BNP mem-
bers to have teaching and/or
pastoral care responsibilities, or
other direct contact with students’.

Points in a TES article on the
current situation with EMAs
include: more than 100,000
students have still not received
anything; of these, 26,000 appli-
cants have still not even received
a notice of entitlement; LSC
London Region director David
Hughes, who is supposed to be
sorting out the problem, denies a
claim made on Newsnight the
previous week, that Liberata told
the LSC in October 2007 that it
could not fulfil the contract;
Liberata received £20m of the
£80m contract; the reason why
Liberata has not been asked to
pay a penalty for its failure may be
because this might jeopardise its
other public service contracts.

A report on the future of universi-
ties’ intellectual property submitted
to the Government (at its request)
by Lancaster University vice-
chancellor Paul Wellings, cites
figures showing that: between
2002 and 2006, the average
number of people with completed
PhDs produced by UK universities
was 281 per institution; within this,
there were 29 universities which
each produced fewer than 100
people with PhDs; 75 per cent of
PhDs in this period were produced
by 34 universities; in England, 75
per cent of HEFCE research
funding currently goes to just 23
universities, and 75 per cent of
research council funding goes to
only 18; all of these 23 and 18 are
pre-1992 institutions. Wellings
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says that over the next 10-15
years the Government should
increase still further this concentra-
tion of research funding, aiming to
have by 2020 only one or two
‘major graduate schools’ per
region.

In its Capital Skills Prospectus, the
LSC announces that private
training providers will from now on
be eligible to bid for public funding
for buildings on the same basis as
colleges. Other points in the
Prospectus include: 70 colleges
have so far bid for a total of £2.9bn
for capital projects via the Building
colleges for the Future
programme; the National Audit
Office (NAO) expects the overall
debt of FE colleges to reach £1bn
by 2010 (from £200m in 2001).

The Graduate Employment and
Earning Report, produced by the
1994 Group (of smaller, research-
intensive universities) on the basis
of another study (of the jobs held
3.5 years later by people graduat-
ing in 2002-03) reveals that: 75 per
cent of those graduating from
Russell or 1994 Group universities
were earning over £20,000, as
against 59 per cent of those
graduating from other institutions;
31.7 per cent of the first of these
groups were earning between
£30,000 and £50,000, as against
16 per cent of the second group.

Tory skills spokesperson David
Willetts backs the launch of a
report by the rightwing Reform
thinktank, which proposes abolish-
ing all post-compulsory funding
bodies and giving £13,000 to every
18-year old to spend on the
education and/or training of his/her
choice.

Cambridge University announces it
will accept the advanced 14-19
diploma in engineering as an entry
qualification.

The Government’s scheme for
forcing everybody to stay in
education till 17 by 2013 and 18 by
2015 receives royal assent, ie
becomes law.

Week beginning 1/12/08

There are signs that, following the
launch by Gordon Brown on 3/10/
08 of the Government’s National
Economic Council, and a meeting
soon after between John Denham
and LSC chair Chris Banks, the
LSC will loosen the restrictions
resulting from earlier government
priorities over the courses colleges
can be funded for - thereby
allowing, for example, short
uncertificated courses aimed at
helping people who have lost their
jobs.

Three candidates declare them-
selves in the election for president
of Universities UK (ie the body
composed of vice chancellors).
These are: 1994 Group chairper-
son and Exeter vice chancellor
Steve Smith, Million+ head and
Bedfordshire vice chancellor Les
Ebdon, and Portsmouth vice
chancellor John Craven. (Craven
supposedly represents the ‘Univer-
sity Alliance’ - ie universities that
belong neither to the Russell
Group, 1994 Group or Million+.)

In a Guardian feature lauding the
development of ICT facilities at the
Welwyn Garden City campus of
Oaklands College (the main
campus of which is in St Albans),
former Oaklands ‘director of e-
learning’ Richard Everett says of a
‘curriculum learning cluster (CLC)’
there - ie some chairs, tables and
computers - ‘Our research says
students want to learn there. It’s
pink and black and really in your
face, and that’s what they’re
motivated by’. (In July 2006
Everett gave the notorious ‘Shoot
the puppy’ presentation to senior
staff at Oaklands, which was part
of the drive by principal Mark
Dawe to drive up lecturers’ contact
hours, destroy conditions of
service and sack people.)

In The Hard Truth about Soft
Subjects, a report written for the
right-wing Policy Exchange think-
tank and based on an analysis of
27 universities’ entry requirements,

Anna Fazackerley claims that
prestigious universities are not
being open with state schools, and
especially with comprehensives,
about ‘soft’ A-levels which they
treat as ‘non-preferred’ for entry
purposes. Fazackerley claims in
particular that school students are
doing A-level law under the
impression that it will help them
get a place to do a law degree,
when in fact institutions like
Durham University and UCL view
this as insufficiently demanding.

Lifelong Learning UK (the sector
skills council that covers FE)
claims that inquiries to its informa-
tion and advice line about lecturing
jobs in FE rose from 211 in
December 2007 to 86 in Septem-
ber 2008, including a 41 per cent
rise between September and
October alone. They also claim
that its Make A Difference scheme,
‘designed to create a pool of
graduate-calibre managers’ in FE
has had 1,600 inquiries since its
launch in August, 45 per cent of
whom say they want to work in
London and/or the South East.
These responses supposedly
indicate that people who have lost
jobs in the financial sector are
trying to enter FE.

In Education, Globalisation and
the Knowledge Economy, an
Economic and Social Research
Council funded report, Phillip
Brown and Hugh Lauder, respec-
tively at Cardiff and Bath Universi-
ties, cite figures showing that by
2005 nearly 63 million people
worldwide were enrolled as
university students, and that China
now has more students in tertiary
education than the US. They argue
that because graduate level jobs
may gravitate towards lower
waged economies, people doing
degrees in countries like the UK
may not get the financial benefits
they expect, and that ‘we must
confront the prospect of a high-
skilled, low-waged economy for
the UK’.

The report of the 8-year, £15m
Teaching and Learning Research
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Programme (TLRP) includes that
of a research project on FE, led by
Kathryn Ecclestone, now at Oxford
Brookes University, one conclusion
of which is that: ‘Partly because
colleges have traditionally been
welcoming to second chance
students who have experienced
little educational success and have
a vocational emphasis, FE has
traditionally had lower status than
other sectors. This has left it open
to more extreme forms of
managerialism’.

Both City University and Brunel
University have reportedly begun
moves to become part of London
University.

Commenting on the Government’s
draft apprenticeship bill, the
Commons innovation, universities
and skills committee criticises it for
not specifying standards (for
example the amount of on-the-job
training, clearly enough or how the
proposed National Apprenticeship
Service would be funded. The
children schools and families
committee questions whether a
statutory right to an apprenticeship
can be made available in a
recession.

The UCEA issues a document
called The Guide to Negotiations,
in which HE institutions are asked
to opt in to HE salary negotiations
by 31/3/08. (This is an attempt to
put pressure on UCU to participate
in single table bargaining on HE
pay - ie with other campus unions -
by implying that if the union fails to
agree to this, some universities will
make their own arrangements
about pay.)

A report produced for the Econo-
mist Intelligence Unit by the British
Council claims that some Indian
people with well-off parents are
applying to universities in the UK
because Indian universities have
stricter entry criteria than universi-
ties here.

In a letter to the Guardian, Sally
Wade, chairperson of the Associa-
tion of Fashion and Textile

Courses in HE, challenges the
claim made in the Guardian on 18/
11/08 by a spokesperson for
Skillfast that HE courses are failing
to produce designers with practical
skills.Thames Valley University is
seeking to make 88 academics, 22
admin staff and six managers
redundant.

Government figures for 2005-06
reveal that in that year 45,610
undergraduates dropped out of
English universities.

The governors of Leeds Metropoli-
tan University vote to change its
name to Leeds Carnegie Univer-
sity.

Jointly with the De Bono Founda-
tion UK, Manchester Metropolitan
University opens at its Crewe
campus the Edward De Bono
Foundation Centre for Serious
Creativity and Constructive
Thinking.

The Queen’s speech includes an
undertaking to constitute 6th form
colleges (SFCs) as a legal cat-
egory separate from FE.

Week beginning 8/12/08

Points in a Guardian article about
SFCs include: there are currently
95 of them in England; eleven of
these are in Hampshire; from the
start of the year 2006-07, 142,500
16-19 year olds were attending
SFCs, as compared to 203,300
attending state schools, and
208,300 attending ordinary FE
colleges; during the second half of
2007, Ofsted compared the
teaching of level 3 courses in nine
SFCs, nine school sixth forms and
seven FE colleges, and judged
SFCs to be the best providers.

The UCU branch at Goldsmiths
College, University of London, is
resisting moves by management to
merge five admin and support
offices into three; management
intends to use psychometric
testing in the selection of the three
new department heads.

Aggregated balloting begins
across all the UCU members at
eleven colleges selected to take
action over the failure of manage-
ment at each institution to honour
the pay scale harmonisation
element in the 2004 award. The
colleges selected are: Nelson and
Colne, Croydon, Greenwich
Community, NW London, Dearne
Valley, Doncaster, Rotherham,
Evesham and Malvern Hills,
Sandwell, Sussex Downs and
Askham Bryan. UCU FE head
Barry Lovejoy maintains that 56
per cent of colleges have imple-
mented the scales, 11 per cent are
in talks, and 33 per cent are in the
same position as the eleven
selected.

The review of HE finances agreed
as part of the 2006-09 pay settle-
ment, carried out by the Finance
and Data Review Group (chair:
Baroness Rennie Fritchie, finds
that: ‘The sector faces significant
risks, which include costs rising
much faster than public funding,
potentially serious pension deficits
and the vulnerability of overseas
student income’. (The review did
not take into account the changed
economic climate over the last six
months.)

A CBI snapshot survey finds that
13 per cent of employers now plan
to make cuts in what they spend
on training, 6 per cent expect to
increase this, and 50 per cent say
they are reviewing provision.
Following an announcement in the
Government’s pre-budget report,
£79m of pre-redundancy training
will now be available to companies
via Train to Gain.

A Royal Society of Chemistry
survey of PhD students finds that:
72 per cent of women surveyed in
the first year of their PhD intend to
pursue an academic career as
against 61 per cent of men; by the
third year, these figures are 37 and
59 per cent respectively.

Points in a Guardian feature on the
Commons public accounts commit-
tee hearings on FE colleges
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include: the total debt for the FE
sector is about £1bn; 19 colleges
are known to have long term
borrowing that exceeds 40 per
cent of their income in the last
financial year; last year, the
number of colleges judged by the
National Audit Office to be ‘finan-
cially weak’ rose to 89, from 61 in
2005-06; the college rebuilding
programme is only half way into its
ten year period; in the five years
so far, £5.3bn of applications for
capital funding have been made
and grants worth £2.45bn have
been agreed, covering 693
projects.

A review of HE admissions
procedures, conducted for the
Government by researchers from
Sheffield Hallam and Staffordshire
universities as a follow-up to the
2004 Schwartz report, and based
on surveying 160 senior admis-
sions managers in universities and
colleges finds 38 per cent say they
would make lower offers to
applicants from schools or col-
leges judged to be disadvantaged,
38 per cent said they would not do
this, and 25 per cent undecided.

John Denham and Ed Balls have
appointed as CEO of the National
Apprenticeship Service (NAS) the
former global marketing director of
Centrica (ie the company which
owns British Gas), Simon Waugh.
Waugh is currently chairperson of
AWD De Vere Wealth Manage-
ment, which in November 2008
was fined £1.12m by the Financial
Services Authority (FSA) for mis-
selling pension transfers and
annuities to 800 people who were
already covered, and for whom
these ‘products’ were unsuitable.
This happened over a 19-month
period ending in October 2006,
and the fine is the largest imposed
by the FSA for five years. A DIUS
spokesperson comments: ‘We
were fully aware of the investiga-
tion and satisfied ourselves that
Simon was not personally impli-
cated . . .’

An HE Policy Institute (HEPI)
report, The Demand for HE to

2029, maintains that the total
demand for full time HE places is
likely to rise by about 25,000
between 2007-08 and 2010-11,
drop back to pre-2007 levels by
2020-21, and increase by about
110,000 in the period between
then and 2029. The raising of the
leaving age is expected to contrib-
ute to this increase as follows.
There are at present about 70,000
people each year who get seven
or more Grade A to C GCSEs but
do not progress to level 3 qualifica-
tions by 18. These people consti-
tute 52 per cent of those achieving
such GCSEs. The figure includes
one in five of those achieving nine
such GCSEs, and 14 per cent of
those achieving 10 or more (the
latter group amounting to 19,000
people). Raising the age may
encourage some of these to do
level 3, thereby making them
eligible for HE entry. (The report
also finds that 29 per cent of 18
year olds in the North East achieve
two or more A-levels, in contrast to
42 per cent in the South East.)

A UCU survey of over 1,000 FE
lecturers, managers and support
staff finds high levels of stress.

Points in a Guardian article on
engineering degrees at UK
universities include: according to
the Engineering and Technology
Board (ETB), applications for
degrees in this area have risen by
7 per cent in the last five years;
however, up to 40 per cent of all
engineering degrees in the UK are
not accredited by professional
bodies such as the Institute of
Mechanical Engineers; in 2007,
there were 3,659 people in the first
year of accredited courses, as
against 6,580 in 2002; in the last
ten years, the number of chartered
engineers has dropped by 4 per
cent, from 197,414 to 188,701; of
those on accredited courses, only
29 per cent actually enter the
profession as chartered engineers;
in 2000-2001, about 7,000 people
were on general - as distinct from
specialised - engineering degree
courses, but in 2005-06 this figure
had risen to over 10,000.

Other ETB figures include: 25 per
cent of those seeking an engineer-
ing apprenticeship cannot find an
employer or training provider to
take them on; 60 per cent of
vacancies in the field judged hard
to fill require people with qualifica-
tions below level 4; by 2022, the
nuclear, oil, chemical, gas and IT
industries will require 72,000
technicians and operatives but
only 32,000 people who have
served apprenticeships are likely
to be available.

The Principals Professional
Council, which represents FE
principals in employment matters,
for the first time issues figures
about principals leaving their jobs.
These figures show that: in the last
year there have been 17 ‘compro-
mise agreements’ ie principals
leaving because of disagreements
with their employers / governing
body; the previous annual average
was about six; in the same period,
the Council has represented 43
senior managers in disputes with
their employers.

Former Tory education minister
Lord (Kenneth) Baker and Lord
(Ron) Dearing are amongst the
backers of a scheme by Aston
University and Birmingham City
Council jointly to open in 2012,
under the Government’s acad-
emies programme, a specialist but
non-selective engineering college
for 14-19 year olds. This would
cost £18m and would recruit 600-
800 students.

Consultation has begun about the
proposed merger between the
College of North East London
(CONEL, formerly Tottenham
College of Technology and
Haringey College of FE) and
Enfield College (originally an
annex of Southgate College).

Week beginning 15/12/08

Points in THE coverage of the
sixth and last Research Assess-
ment Exercise (RAE) include: work
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Post-16 Educator seeks to de-
fend and extend good practice
in post compulsory education
and training. Good practice in-
cludes teachers working with
students to increase their
power to look critically at the
world around them and act ef-
fectively within it. This entails
challenging racism, sexism,
heterosexism, inequality
based on disability and other
discriminatory beliefs and
practices.
    For the mass of people, ac-
cess to valid post compulsory
education and training is more
necessary now than ever. It
should be theirs by right! All
provision should be organised
and taught by staff who are
trained for and committed to
it. Publicly funded provision of
valid post compulsory educa-
tion and training for all who
require it should be a funda-
mental demand of the trade
union movement.
    Post-16 Educator seeks to
persuade the labour move-
ment as a whole of the impor-
tance of this demand. In
mobilising to do so it bases
itself first and foremost upon
practitioners - those who are
in direct, daily contact with
students. It seeks the support
of every practitioner, in any
area of post-16 education and
training, and in particular that
of women, of part timers and
of people outside London and
the Southeast.
    Post-16 Educator works to
organise readers/contributors
into a national network that is
democratic, that is politically
and financially independent of
all other organisations, that
develops their practice and
their thinking, and that equips
them to take action over is-
sues rather than always hav-
ing to react to changes im-
posed from above.

WWWWWherherherherhereeeee
wwwwwe stand:e stand:e stand:e stand:e stand:

by 52,409 academics was submit-
ted (up 12 per cent on 2001), by
159 institutions; this work was
grouped in 2,363 subject- or
discipline-based submissions; 17
per cent of the work submitted was
graded 4 (‘world leading’), 37 per
cent 3 (‘internationally excellent),
33 per cent 2 (internationally
recognised), 11 per cent 1 (nation-
ally recognised) and 2 per cent
‘unclassified’; the grading was
done by 67 peer review subject
panels, comprising over 1,000
people; 16 institutions had 50 per
cent or more of the research they
submitted graded 4 across all the
areas in which they submitted.

Ten years after the Kennedy report
on widening participation in HE
(Learning Works), the Learning
and Skills Network (LSN) has set
up a working group of ‘FE special-
ists’ to consider how much
progress, if any, has been made
with widening participation. This
group includes former FE Unit
(FEU) head Geoff Stanton and
New College Nottingham principal
Geoff Hall. Stanton argues that
there is a sharp divide at 16, with
about 50 per cent getting five A-C
grade GCSEs - and hence having
a chance of going to a selecting
university - and the remainder
having to settle for a vocational
route which ‘does not come with a
general educational option’
(Guardian).

Exeter University vice-chancellor
Steve Smith wins the election for
Universities UK (UUK) president,
and will take over in August 2009,
when his 1994 Group presidency
ends.

QCA CEO Ken Boston resigns
over the SATs marking fiasco,
thereby foregoing further payments
of his £330,000 annual remunera-
tion package.

UCU argues that, since 40 aca-
demics at Plymouth University
have accepted voluntary redun-
dancy, and given that the institu-
tion has declared a £686,000
operating surplus for 2007-08 (as

against a £4.5m deficit the year
before), the compulsory redundan-
cies proposed by management
there are not necessary.

A survey of 2,000 young people
conducted by the careers advice
consultancy Inspiring Futures finds
that more than a third are worried
about how they can pay HE fees
and living expenses. Warwick
University education professor
(and Inspiring Futures trustee)
Deborah Eyre predicts that the
recession will cause some HE
entrants to choose a more voca-
tionally oriented course than they
would previously have done.

UCU general secretary Sally Hunt
has written to UCEA setting out an
8 per cent pay claim for 2009-10
and implying possible industrial
action if UCEA refuses to meet the
union about this before 31/1/09.

UCAS publishes a tariff in which
the top grade in the Cambridge
Pre-U qualification receives 145
points, whereas an A* grade in an
A-level receives 140.

In its annual report on the perfor-
mance of university estate (ie
buildings), HEFCE notes that
between 2001-02 and 2005-06,
the average amount of space per
student fell by 12 per cent,
representing a ‘marked improve-
ment’ in ‘productivity’.

Writing in the Financial Times,
LSE professor Willem Buiter
suggests that individual academics
might consider refusing to comply
with the immigration authorities’
requirement to report absences
amongst foreign students.

A Guardian survey suggests that
the economic situation has wiped
at least £250m off the value of
British universities’ endowments,
with Oxford’s fund, for example,
falling by £84 in the year to July
2008, and Manchester’s by £16m.
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IIIII can’t believe it . . . Bernard is dead . . .  not so long
after his younger collaborator Alex Porter died . . . I

remember sitting before my professor in the early
sixties in Liverpool to defend an essay about
Bernard’s most famous book . . . a very short Pelican
called In Defence of Politics . . . the difficult question
to which I had to respond was . . . ‘Have you read this
book?’ . . . I chose to say ‘yes’ . . . but apart from the
blurb at the back, I had read none of it . . . ‘I thought
so’ said my professor . . . ‘because your essay is just
like the book . . . it is full of sound and fury, signifying
nothing’ . . . on the Politics Association Executive
Committee in the 70s (we met in the Hansard Society
office which in those days was almost opposite the
present TDA) I can remember . . . being the only
school teacher (Secondary Modern in Scotland Road
Liverpool) apart from Alex who in those days taught in
a sixth form college in Scunthorpe . . . I can remem-
ber being horrified as I realised that members of the
committee, particularly Bernard, would casually refer
to how they could wield influence and distribute
favour . . . it was after an objection of mine to a long
monologue from Bernard on this theme that he
offered me the bribe that I wanted . . . membership of
the Political Literacy Working Party . . . of course I
had to refuse sufficiently weakly so that I still ended
up on the Working Party (well, I did have a degree in
politics) . . . an eye-opener in many ways as I had
never experienced high level funding of a project
before . . . there are some funny stories about the
project . . . but perhaps the best is that as we were
putting the finishing touches to the report at the huge
round table of the Senate Room of the University of
London with the wooden sentry box outside in which
the mummified remains of Jeremy Bentham (minus
his head which was replaced by a wax effigy) would
be wheeled into the Senate Room because it is the
custom that he be present at every meeting of Senate
. . . Derek Hayter (also a member of the Politics
Association Exec.) who taught at  Brighton Poly in
those days said that as a student it was his job to
wheel the old man in . . . anyway . . . back to the story
. . . people had come at great expense from all over
the UK for this meeting and one person asked the
question . . . ‘Is it acceptable that the report contains
a reference to a school as being “democratic”?’ . . .
Alex had written that bit . . . well, being political
scientists, we made a meal out of this . . . first, for 45
minutes, we had to discuss if we were entitled to
make such a decision . . . we agreed that we were . . .
then, for an equally long time, we had to decide how

we made the decision . . . how we would vote etc . . .
then we had to make the decision . . . I remember
spending some of that time trying to decline Bernard’s
name in Latin . . . ‘Crook, Crank, Crick’ and so on . . .
I was also transfixed by the huge ivory ring that he
wore and used to wonder should any of us manage to
upset him would he open the ring, extract the poison
and expire before our eyes . . . I still have somewhere
the posh blotter that I stole after the meeting . . . at
the Politics Association Conferences he had a
tendency to stay up late in the bar singing 19th
century Irish Republican songs . . . you know the kind
. . . ‘And now, verse forty three’ . . . once Enid
Lakeman the veteran stalwart of the Electoral Reform
Society who walked with a stick and always had her
hair . . . steel grey hair . . . done up . . . turned up at
about 2 in the morning in her night attire with her hair
down but stick up to berate a sheepish Bernard for
keeping her awake . . . it was a wonderful sight . . . of
course I never quite came to terms with his conver-
sion to citizenship after we . . . the political education
and literacy mob . . . had rejected the concept as out-
moded and wrong-headed (given that no-one in the
UK IS a citizen because we are all subjects and
citizenship is about teaching people not to annoy the
government) . . . he did teach Blunkett who gave him
the citizenship project (and yes I do know that I
should strive harder to overcome my prejudice
against citizenship as presently conceived) . . . his
death brings back so many memories and reminds
me once again of all the years that I have spent
travelling to London for meetings trying . . . as I
thought . . . to make things better . . . one last thing . .
. when I . . . a sort of disciple of Fred Ridley . . .
suggested that it was all very well Bernard and Alex
saying that the most important thing to teach in
schools should be political concepts but that . . . to
borrow a phrase from Fred . . . it did democracy a bit
of good if you told people who to phone up when their
dustbins were not emptied . . . Bernard’s response
was . . . ‘They can get all of that from the Guardian’ . .
. not in Scotland Road mate I said . . . yes maybe he
was an intellectual but if so I never felt that he had
experienced the World in which I taught . . . I always
thought that he conceptualised and categorized my
kids . . . just about . . . but could never empathise with
them . . . to me he kind of visited and researched the
working class and that is close to patronising . . . not
easy to work with was Bernard but if only for showing
us that politics was not ignoble because it is what
humans do, I remember him with thanks . . .

BerBerBerBerBernarnarnarnarnard Cricd Cricd Cricd Cricd Crickkkkk
Cliff Jones offers his spur-of-the-moment reflections on political education
advocate Bernard Crick, who died just before Christmas
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TTTTTwo political events have
occurred recently that raise

issues about free speech and
freedom of information. The first is
the publication of a list of BNP
members on the internet by a
disgruntled party official, leading to
the sacking of this officer, calls for
teachers and other public sector
workers to lose their jobs and at
least one physical attack. Ironi-
cally, Nick Griffin, leader of the
BNP, has described some of the
responses to the publication of the
list as ‘fascist’. The other event
involved Conservative shadow
immigration minister Damien
Green; his offices and homes were
searched and he was held for
questioning by police as part of an
investigation into leaks from the
Home Office.
    Both leaks were illegal; in the
case of the BNP lists, some
individuals have now been
charged under the Data Protection
Act. In Green’s case, no charges
have been brought at the time of
writing, but the police were
carrying out a criminal investiga-
tion. The interesting question is
whether these leaks were morally
or politically wrong, as well as
illegal.

If it is acceptable to publish the
BNP membership list, then isn’t
it acceptable to publish member-
ship lists of other
organisations?
Some might argue that nobody
should join an organisation of
which they are ashamed to be a
member, and so there is no reason
to keep membership lists confiden-
tial. Against this are the innumer-
able examples from history and
from around the world today where
people have been persecuted and
even killed for belonging to
organisations whose only crime is

to challenge the ruling regime.
Does the BNP fall into this cat-
egory? Nick Griffin is certainly
claiming that sacking people
simply because they are BNP
members counts as persecution.

Shouldn’t the BNP be treated
like any other political party?
In order to justify different treat-
ment for the BNP, such as condon-
ing the publication of their mem-
bership list or refusing to give them
a platform, it is necessary to show
that this organisation is qualita-
tively different from legitimate
political parties. At the moment,
the state does not recognise this;
the BNP is permitted to stand
candidates for elections like any
other party. Some people would
argue that this is wrong on the
grounds that the BNP is the only
party to condone racism.

Isn’t racism just an ideology like
any other; it’s just that lots of
people disagree with it strongly?
This raises the question of whether
all ideologies are basically equiva-
lent and the difference between
them is that some are more
popular than others. This question
lies at the heart of any debate
about freedom of speech. Are
there some ideologies that are so
offensive that people who publicly
agree with them should lose some
of their civil liberties? If so, who
decides that they are offensive?
There is a real danger associated
with condemning ideas that are far
outside the hegemony but, on the
other hand, there is a narrow line
between moral relativism and
amorality. Maybe this could be
resolved by adopting the following
rule of thumb: those that seek to
remove civil liberties from innocent
people are choosing to give up
their own rights within society.

The Damien Green affair raises
other questions.

Isn’t it the moral duty of any
citizen to make public informa-
tion that is in the public interest,
however secret the information
is and however it was obtained?
If so, who determines what is in
the public interest and how? Is
there ever a case for keeping
information secret, in the interests
of ‘national security’ for example?

Should Members of Parliament
enjoy legal immunity not shared
by other citizens?
MPs from all parties have claimed
that their offices in Westminster
should be sacrosanct in the
interests of confidentiality, but
allowing our representatives
immunity from aspects of the law
is a dangerous path to tread. Yes,
we give them a representative
function, and even consent to their
having authority over us, but
shouldn’t they obey the laws of the
land just like everybody else?

Isn’t the fact that leaks are such
an accepted aspect of parlia-
mentary activity a sign of a
corrupt system?
It would be better if government
was transparent and there was no
need for leaks, but they do seem
to be an embedded part of our
system. Surely this is not healthy.

And finally . . .

Is there any moral or political
distinction between an ex-BNP
member publishing membership
lists on the internet and Damien
Green seeking out and leaking
information from the Home
Office?

FFFFFrrrrreedom ofeedom ofeedom ofeedom ofeedom of speec speec speec speec speech andh andh andh andh and
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Philippe Harari suggests an approach to discussing issues with students
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‘In the end there are two realities: yours, and theirs.’
(Tom Stoppard, Rock’n’Roll)

What drives educational change? The nature of soci-
ety, technological innovation, economic competition and
political ideology: all have been and will continue to be
responsible for change in educational systems. How-
ever, the mainspring of change can also lie deeper,
within an essentially philosophical position concerned
with knowledge, truth and reality. In England today, the
philosophical basis of educational change is undoubt-
edly modernism, a mode of thought which underpins
many of the initiatives of recent years and provides the
central assumptions of a political generation. This ar-
ticle examines more closely the modernist position and
investigates its assumptions about the nature of knowl-
edge. I will then consider whether the current form of
modernist discourse (in which the distinction between
rationality and power has become blurred) is appropri-
ate to the political direction of educational change.
    The legacy of modernism is everywhere. From the
skyscrapers of Manhattan to the post-war glass and
concrete colleges and universities, belief in the inevita-
bility of progress based on scientific and technological
knowledge has shaped the horizon of almost every
Western city. Less visibly, what these buildings contain
also attests to the modernist project: education, health
and public welfare all draw on the intellectual, techno-
logical and social infrastructure developed in the nine-
teenth and twentieth centuries. However, the raw dis-
tinctiveness of modern architecture also points to an-
other feature of modernism: while stressing continuity
with the past in terms of accumulated knowledge, it rev-
els in sweeping away obsolete modes of thought and
ways of life.
    The achievements of modernism are undeniable; so
too are its failings - inequality and cultural impoverish-
ment persist in the richest and most technologically
advanced societies, even those run until recently on
avowedly Marxist lines. A key question is whether - as
Habermas argues - inequality persists because of the
imperfect completion of the modernist project, and can
therefore be addressed by modernism itself. If so, then
it may be assumed that greater knowledge and techno-
logical progress will provide us with the tools for the
solution of social problems. Before considering this
question in an educational context, it is necessary to
understand the modernist account of knowledge and
the way in which this account is modified - some would
say perverted - by its absorption into the power struc-
tures of national government.
    Modernism is characterised by a commitment to ob-
jective, scientific knowledge as the standard to which

we should aspire, ousting ‘pre-modern’ sources of truth
such as authority, tradition and revelation. In the mod-
ern era, science has replaced religion and custom as
the cornerstone of social organisation. For the modern-
ist, knowledge is justified true belief, and justification
must be rigorous and objective. From this viewpoint,
the laws of science are true because they correspond
to an objective physical reality that is independent of
human cognition (for example, gravity will cause an
apple to fall from a tree whether or not there is a New-
ton to observe it.) Although the social sciences do not
offer the same degree of certainty, modernism never-
theless regards knowledge of an objective social real-
ity as achievable, and also applicable to the solution of
social problems.
    The modernist view of knowledge as objective has
an immediate consequence, that inquiry is (or should
be) value-free, and the knowledge thus produced is
universal. Modernism contends that rational thought and
systematic neutral enquiry allows humanity to make
sense of nature and society, and that the world is based
on universal and discoverable principles, so that knowl-
edge can be applied irrespective of local considerations.
In short, the particular must give way to the general.
    This may sound familiar to anyone concerned with
education and, in particular, post-16 education over the
last twenty years. Throughout this time, education policy
has used conceptions of improvement based on quan-
titative research and technocratic measures to make
decisions and implement change. An unswerving belief
in the possibility of progress by such means has
characterised both Conservative and Labour govern-
ments, leading to the relentless extension of central
control and direction in all areas of education as a way
of overcoming the perceived resistance to ‘progress’ of
traditional agencies such as local authorities, colleges
and individual teachers. It is assumed that moral or eco-
nomic panics over the collapse of school discipline, low
standards of basic skills, or shortages of vocationally
qualified workers are real problems that can be solved
by means of universally applicable strategies. These
strategies often arise from a combination of scientific
research and consultation with ‘stakeholders’, leading
to the identification of ‘best practice’ - which can, as the
name implies, be exclusive of other forms of practice -
and its imposition through legislation, inspection regimes
or other regulatory mechanisms.
    Such features of educational change make ‘modern-
ism’ an appropriate description for the underlying, but
largely unspoken, philosophical discourse of contem-
porary education policy. This is not a new idea; over ten
years ago, Reeves (1995: 8) argued that ‘identification
. . . of the characteristics of modernity may throw light

ModerModerModerModerModernism and rnism and rnism and rnism and rnism and realityealityealityealityeality
in educain educain educain educain educationtiontiontiontion
Ron Thompson
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on the direction of development in further education’.
However, the nature and pace of change taking place
at present re-emphasise the importance of locating
change within its wider philosophical underpinning.
    An interesting feature of modernist discourse in edu-
cation is its quite disarming willingness to discard pre-
vious ‘best practice’ or other purported solutions to edu-
cational problems. This is made necessary by the im-
perfect access given by education research to ‘social
reality’; what counts as educational truth often turns out
not to be true at all. For the postmodernist, escape from
this dilemma is easy; the existence of an objective so-
cial reality may be rejected, or questions may be asked
about what we mean by ‘progress’ and who will benefit
from it. For the politician who insists on inhabiting a
modernist discourse, no such escape is possible. If
method X is ‘proven’ to be ‘better’ than method Y (no
doubt taking into account cost-effectiveness). then it
must be adopted, otherwise we will lose an opportunity
to progress. If the implementation of method X is re-
sisted, then no debate is allowable (for X has already
been shown to be the correct strategy) and it is per-
fectly reasonable to legislate for its introduction.
    At this point it is worth noting that change in educa-
tion has effectively gone beyond modernism as a ratio-
nal project, to an essentially irrational ‘whirlwind of
change’ (Beale, 2004). By locating further education in
particular as vital to national economic competitiveness
and social inclusion, government has bestowed on edu-
cational improvement an urgency that is difficult to jus-
tify in terms of the reliability of the knowledge (or rather,
the belief) that drives it. This urgency has led to a ‘to-
talitarian’ form of modernism in which the state seeks,
at an increasingly detailed level, to control almost ev-
ery aspect of educational life. The degree of success
this has had is, of course, highly questionable - not-
withstanding the evidence of ‘objective’ league tables
and other technocratic measures. Whatever one thinks
of the morality of a skyscraper in terms of the resources
it consumes or its brutalisation of the surrounding land-
scape, at least it stays up - attesting by its physical pres-
ence to the reliability of the knowledge and technology
that produced it. The educational reforms of England in
the early 21st century barely have time for their meta-
phorical concrete to set before they are in turn swept
away.
    Paradoxically, this ‘totalitarian modernism’ has led to
uncertainty and lack of confidence on the part of practi-
tioners. Lacking the time and specialist knowledge to
critique its claims, many practitioners are caught be-
tween, on the one hand, a suspicion of technocratic
methodologies and their prescribed strategies, and on
the other hand the power of the state to underwrite the
knowledge it purveys. Although practitioners may feel
intuitively that certain strategies will be ineffective, they
may also fear the possibility that they are wrong and
the state right - a moral uncertainty encouraging com-
pliance as effectively as legislation.
    A further effect of the totalitarian modernism underly-
ing current educational change is to debase the nature

of educational knowledge itself. Although
postmodernism, feminism, critical educational theory
and traditional philosophy of education continue to thrive
in higher education institutions alongside a range of
methodological approaches to empirical research,
knowledge and truth within the current form of modern-
ist discourse is based on narrower foundations, largely
on quantitative research and ‘evidence-based practice’.
    More insidiously, much current educational knowl-
edge is non-rational, based on legislation and textual
or personal authority rather than on intellectual debate
and empirical evidence. Such is the pace of change
that practitioners and academics need to rely on word-
of-mouth information to ensure timely compliance with
the latest initiative, so that ‘what did the minister say
last week?’ is a dominant concern, although it asks for
knowledge whose basis is authority rather than reason.
In a similar fashion, much enquiry into the content of
reports such as Every Child Matters is a quest for knowl-
edge of how to comply rather than analysis and critique.
This totalitarian-modernist reduction of knowledge to
procedure is evident even where change has been as-
similated into the system; the Learning and Develop-
ment awards dealing with assessment and verification
of NVQs is a good example of qualifications based on
knowledge that is largely textual and legitimated by
authority.
    This article has argued that the current climate of
educational change in England is underpinned by a dis-
course that is largely modernist in nature; that is, it is
characterised by a belief in progress based on objec-
tive knowledge and the application of technologies, both
material and intellectual. However, I have also tried to
show that the association of change with state power
and control has led to a totalitarian form of modernism,
so that the failures of education reform may not neces-
sarily be attributed to modernist discourse as such but
to its use by government to underwrite a neo-liberal
project of modernisation. To sacrifice a plurality of stand-
points and critiques for the illusion of an objective so-
cial reality is unlikely to lead to progress in education -
whatever that means.
    One may even regard the appropriation of modernist
discourse by the modernisation agenda underwritten
by the state as having led to a return of the primacy of
authority over rationality. On this view, the modern has
been abandoned for the pre-modern. Arguably, mod-
ernism in this context is still, as Habermas (1987) puts
it, ‘an unfinished project’; its potential value as a philo-
sophical underpinning for educational change should
not be tarnished by its association with centralised
power.
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Geoffrey Stuttard, interviewed by Linda Clarke and Michael Gold

This is the second article based on an interview with Geoffrey Stuttard, who spent his working life, from the
Second World War till 1986, in trade union education. In the first article, published in PSE 48, Geoffrey
explored the distinction between the liberal education of trade unionists and trade union education itself. This
article describes his work in the WEA, first in Birmingham and then in London, and provides a fascinating
insight into the development of courses for trade unionists, breaking down what he terms the ‘middle class-
ish’ of the WEA. At the same time, it gives us a lively picture of the key industries of post-war Britain and the
readiness of trade unionists to learn despite all the obstacles presented to this.

Early work in Birmingham

IIIII     eventually got a job as a tutor organiser with the
WEA in Hertfordshire. That was in 1948, 1948 to

’51. I found that a lot of the WEA classes were not
full of trade unionists at all, and I was, in 1951,
appointed to the District Secretary of the WEA
West Midland District based on Birmingham. Now,
this was 1951. At that time, the powers in trade
unions were with their regions, not at the centre.
Jack Jones, for example, still with us, the famous
General Secretary of the Transport & General
eventually, was a junior official in Coventry when I
was working in Birmingham, and we organised
weekend schools together. So I got to know all
sorts of people at that time. I found, in Birmingham,
the WEA, a lot of it was middle class-ish, and it
seemed to me the WEA should be doing more with
trade unions.
    Just to give you one or two examples, the
Transport & General Workers Union had two
officials, Les Kealey and Jack Williams, who got
into trouble at Ford later on, and they were very
keen on education, and I found that the Cadbury’s
Centre at Avoncroft was about to be closed and
turned into a girls’ school. Cadbury founded Fircroft
for industrial workers and founded Avoncroft for
agricultural workers, and it never took off. So we
went along, Williams and Kealey and myself, to see
the then Cadbury, and convinced him that we could
run lots of weekend schools for trade unionists at
Avoncroft. The next year, we ran 32 weekend
schools at Avoncroft for the Transport & General
Workers Union. We had an actual leaflet with a
quotation from Bacon: ‘Reading maketh a full man,
conference a ready man, and writing an exact man’
(from his Essay, ‘On Studies’).
    So, I remember going to see the Regional
Secretary of the T&G, a chap called Joe Blewitt. He

said to Jack Williams and Joe Kealey, ‘Do you think
it’s a good thing, Jack?’ Jack said yes. ‘What about
you, Les?’ ‘Yes, I do’. ‘By golly we’ll do it!’ So we did
it.
    We actually arranged a course teaching French
for trade unionists. At Birmingham, they said to me,
‘We’d like this - a lot of us would like to learn
French.’ I said, ‘Well, the WEA doesn’t teach
languages and the university doesn’t teach lan-
guages through the extra-mural department.’ They
said, ‘Why not?’ I said, ‘Well, it’s done by the local
authorities and you’d have to pay for it.’ They said,
‘Well, we’ll pay for it.’ So I got hold of John
Hathaway, who was a lecturer in the University
French Department, whose one ambition in life was
to teach French to trade unionists! Within a year, he
took a group of Birmingham trade unionists over to
Paris.
    I moved in 1951 to become what was called a
Resident Organising Tutor for South-West Essex
for London University Extra-Mural Department. This
was one of the most heavily industrialised areas in
the country, and here again, I found there was very
little contact with trade unions. I put on a course at
Ilford. Ilford was the second WEA branch, formed
after Longton in Staffordshire, the oldest branch,
and I put on a course on industrial history at Gants
Hill Library, and only one person turned up, and that
was the Secretary of the branch, and he said, ‘I’m
not staying!’ That was 1956.

Plesseys

SSSSSo I was so furious, I thought I’ll get into the
factories, and teach the unions, so . . . in

Birmingham, I knew a chap who’d been personnel
officer at Rubery Owens, and he was now the
personnel officer at Plessey’s, the big wireless and
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television people, then in Ilford. I went to see him
and I said, ‘Look, I’d like to get into the factory, in
contact with people’. He said, ‘I’ll tell you what you
can do, we’ve got the apprentices, the 20 and 21
year olds, and we don’t know what to do with them.
They’re not interested in anything at all’. He said, ‘I’ll
shut you in a room with them and you find out what
you can do!’ I was shut in a room with about 30 or
40 of these youngsters, and they were interested in
everything! They wanted to talk about capital
punishment and politics and sex and drugs - all
sorts of things. So I said, ‘Look, we can’t have a
course just on capital punishment or on sex or on
politics. We’ll have a course on clear thinking. So at
each session, we’ll take a different subject and we’ll
try to think clearly about it’. The Plessey’s lot agreed
to this. We met in the board room in actual fact,
which was great fun. After six meetings, this
personnel officer called me up and he said, ‘I’d like
you to meet the Secretary of the Supervisors’
Group.’ I said, ‘Why?’ He said, ‘Because the
apprentices are asking all sorts of awkward ques-
tions!’ So I then arranged a course on clear thinking
for the supervisors! And after six weeks, I was
called in again by the personnel officer, who said,
‘Look, we’ve got a management weekend coming
off, would you do a session with the management
on clear thinking?’!
    So that led me to think that there were these
young people all over the place, so I made contact
with lots of factories - May & Baker, Samuel Will-
iams and so on - and I found, there they were. I
passed this on to the Society of Industrial Tutors
people, or rather the Society wasn’t there then but
the tutors were. So all over the country, apprentices
were now coming into courses. The then Inspector
for Adult Education, who was a strange character,
came in to see me, going through works of James
Joyce with these yobbos, as it were, after about 12
weeks. This work led to the issue of the Depart-
ment of Education and Science booklet called
Liberal Studies in Technical Colleges, and it led to
the formation of the Liberal Studies Departments in
Technical Colleges.
    The most militant group of trade unionists I ever
met were the women shop stewards at Plessey’s at
Ilford! They were in the ETU. They were at first
suspicious of me, (a) because I was male, and (b)
because I was an educationalist, and what on earth
was I doing, but they got used to me . . . What
endeared me to them was that at that time - it must
have been about 1958 - they were getting a wage
of about £12 a week, something like that. I pro-
duced the company reports for Plessey’s, and the
managing director and the other directors had taken
out something like £3,500 a year each in salary,
and £365,000 in emoluments, untaxed emoluments

. . . They said, ‘We don’t believe it!’ I said, ‘Look!
There it is!’ That got them going rather . . . and that
led to quite interesting developments at Plessey’s,
which at that time didn’t have a white collar union.
One started around that time.

Fords

WWWWWell, then we have the Ford story from 1959. I
had one or two contacts with Ford shop

stewards, and we’d started a course, an evening
course, which met at the end of the working day in
a school outside the Ford building in Dagenham.
We studied industrial relations for a year, and at the
end of the year, they said, ‘Is there anything else to
study?’ I said, ‘Well, there are one or two things . . .
!’ They said, ‘Such as?’ I said, ‘Well, what is inter-
esting is philosophy and so on, and there’s a thing
called the Harvard Book Scheme. They take some
of the most important books in the world and go
through them, so we’ll do that.’ I brought the list
along. The first book was Plato’s Republic. So they
said, ‘We’ll do Plato’s Republic.’ So we all bought a
copy of Plato’s Republic, and we spent 24 meetings
going through Plato’s Republic! It took a long time
to get past the first chapter, which was what makes
an honest man, because they used to talk about,
‘Suppose for example we were honest in what we
said to the employers, and suppose the employers
were honest in what they said to us.’ It was a terrific
course!
   Another thing we did: at that time, Joan Littlewood
was running the theatre out at Stratford East,
supposed to be a workers’ theatre, and not one of
my lot had been to the theatre at all. So I took them
along, and the first play we saw was Brendan
Behan’s famous play, The Hostage, and then we
went to other plays.
    In 1959, there was a big strike at Ford’s, and in
those days, the then Minister of Labour used to do
reports on the major incidents, and they brought a
report out on the strike, which recommended that
Ford management should do something about
educating its shop stewards. So a Ford manager
came to the extra-mural department in London and
my boss got very excited, and they said they’d like
us to lay on courses for shop stewards and so on.
What did I think? I said, ‘Not bloody likely! I’m not
going to run shop stewards’ courses at the request
of the management.’ Three weeks later . . . I was
doing a weekend course at Wansfell College, and
there were three union stewards from Ford’s on the
course. They said, ‘Well, we’d like some courses,
you know. Will you join a committee with us and go
and bargain for us?’ So I found myself going with
the shop stewards to bargain with the man who a
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few weeks before had come along and been
refused, a chap called Leslie Blakeman. We got
release for 24 weeks’ courses for shop stewards.
   Then the stewards said, ‘Day release, what about
night release?’ So I said, ‘What about night re-
lease?’ They said, ‘People on night shift, they
shouldn’t be cut out, should they?’ So for two years,
three of us did a night shift class in Dagenham,
which did us a power of good actually with the trade
union movement. I mean, it showed we were
serious.

The Docks

WWWWWell, then we come to the docks. At this time,
there was the National Dock Labour

Scheme, which was run jointly by the employers
and the unions, really quite an interesting scheme.
When ‘In Place of Strife’ came out, I was very fond
of ‘In Place of Strife’ and I thought it was a very
interesting document. I think it’s a much maligned
document, and it’s a pity it didn’t get through. The
employers and unions were interested in it being
aired, so they invited me down to Folkestone to talk
to about 200 dockers about ‘In Place of Strife’. This
had been done with the unions’ agreement. The
unions insisted that everyone got a copy of this to
read. At the end, the employers tried to collect the
documents again, but the unions wouldn’t give
them up!
    That led to the next dock phase, which was what
you could do about dockers who were hanging
around waiting for the second call. Dockers used to
do what’s called ‘bomping on’ in the morning. If
there wasn’t any work in the morning, they ‘bomped
on’ and got paid seven and sixpence to see if there
was work in the afternoon. So they’d hang around
in the morning, so I arranged a scheme where
different tutors of ours used to go down in the
morning to a centre in southern docks, and start
discussions with whatever dockers wanted to drift
into the room to talk about.
    Well, that led to my setting up an unofficial
committee of various dock union people. We used
to meet on Sunday morning in the WEA headquar-
ters in London to talk about dock problems. At one
of those meetings, they said, ‘A good book’s come
out on the 1888 dock strike. What are you going to
do about it?’ I said, ‘Well, it’s a book, you read it.’
They said, ‘No, no one’s going to read it’, so we
arranged at Goldsmith’s College a day in which we
reconstructed the 1888 dock strike, and then we
had dockers today talking about what it was like
down in the docks now. It was recorded by the
BBC. And then, with this committee, we arranged
weekend schools.

    Another key meeting, they wanted to talk about
industrial relations in Rotterdam. They said, ‘We’d
like to go to Rotterdam. You arrange it.’ So in 1963,
I arranged for Friday, Saturday, Sunday, Monday to
go to Rotterdam, and we met the Rotterdam trade
unions and so on. It was the first time London
dockers had met Dutch dockers. It was terrific.

Furniture

IIIII’d been doing work with shop stewards at Lebus,
the furniture works in Tottenham. I’d done an

evening class in Tottenham, and the convenor of
the wood-cutting machinists came along to shout
me down, and then he got converted and took me
into the factory, and we set up a course there.
Interestingly enough, there was a meeting of
stewards to decide whether we should have a
course, and the AEU official steward voted against
it: the AEU was still against liberal education in
those days. He joined the course eventually, and
towards the end of the course, he got in touch with
me and he said, ‘Look, I’m putting in for an official
job. Could you give me a reference?’!
    Anyway, Lebus stewards heard about what I’d
done with dockers, and said, ‘We’d like to go and
look at the furniture industry.’ I said, ‘Where?’ They
said, ‘Well, the most interesting place at the mo-
ment is West Germany.’ So I took a group of
stewards from Lebus over to West Germany in
1964.
   The convenor who I worked through said, ‘Let’s
go and see the personnel officer and try and get
some money for this.’ So we went along to the
personnel officer and he said, ‘Well look, I’ll finance
the whole thing if you take me with you and a
couple of supervisors!’ The stewards agreed to this,
so I took ostensibly all trade unionists over to
Germany, and we stayed in the German Wood-
workers’ Union College and so on. As a result, I’m a
silver badge member of the German Woodworkers’
Union.

Railways

WWWWWell, now we move to a major development
with the railway unions. In 1968, with in-

comes policy being around, the district official for
the London District of ASLEF, who arranged an
annual weekend school, wanted someone to talk
about incomes policy, and they invited me to go
down to the ASLEF weekend school at Folkestone
to talk about it. So here I was with about 100 burly
train drivers and the London Transport drivers. Not
a woman in sight of course. On the Saturday
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morning, after about ten minutes, to my horror,
thinking about it, I found myself saying, ‘I’ve never
met so intelligent a group of people who are so
ignorant!’ This excited people a bit, and six of them
came up to me afterwards and said, ‘Look, what do
you mean?’ I told them.
    At the time, I was running a shift class in the
centre of London. It met at 10 o’clock in the morn-
ing and 8 o’clock in the evening, and people came
to whatever suited them. These six ASLEF mem-
bers joined the shift class. After a few meetings,
they said, ‘You’re absolutely right! Come and meet
the General Secretary.’ The General Secretary was
Ray Buckton, and a fellow Yorkshire man. He said,
‘I’ve always wanted to do something about educa-
tion for the union - what should we do?’ I said, ‘
Well, you want a day release scheme.’ He said, ‘
We better do this directly with British Rail’. So we
went to see Len Neil, British Rail Industrial Rela-
tions Manager, who had previously joined some of
our courses and had gone on to read History at St
John’s College Cambridge, backed by the T&G. We
said, ‘What would happen if we asked you for a day
release scheme for ASLEF people?’ He said, ‘Why
don’t you ask me?’ We got a three-year course, 24
meetings a year, for ASLEF members to come to
courses.
    We held a convening meeting in London to start
with, and about 30 or 40 people came along. Some
of them of course were London Transport drivers.
We’d done no negotiation with London Transport,
so I had to go across to plead for the underground
drivers in ASLEF. I went to negotiate with London
Transport, and that led to a remarkable series of
things, because we got day release for ASLEF
London Transport people, and then London Trans-
port had a residential centre for managers, and I
got it plussed up so that from our course they could
go for a week, which we ran at their residential
centre for managers. Then we plussed that up
again, and they went on to our university summer
school, where they were backed again by their
union, and they mixed with all the university sum-
mer school students, you know, doctors, lawyers,
all sorts of people . . . and it was good for every-
body. That went on for years.
    This arrangement of course had been negotiated
with British Rail for ASLEF, and NUR got in touch
with us to say, ‘What about us?’ So we got the
same arrangement for NUR, and we ran courses
for NUR. I had meetings with the NUR Executive
Committee, and they said, ‘What else should we
do?’ I said, ‘Well, you need a correspondence
course.’ (One thing the Transport & General had
done, which I’ve forgotten to mention, was to set up
in the late ’50s a correspondence course, and
people had to go through this before they went on

to the Cirencester school.) So I recommended NUR
set up a correspondence course, which they did,
and that they ought to have a residential centre of
some kind, and they set up a little residential centre
in Kent. It wasn’t a big one - would take about 20
students. So that all arose out of my being rude to
engine drivers at Folkestone!

                               * * * * * *

IIIIIf I was asked what we were trying to do, most of
the time, it was to provide people with choices

which they wouldn’t otherwise have. That’s really
been the driving force for me all the time. I’m not
saying what you should choose, but to give you the
chance to choose if you want to, and this feeling of
exclusion from so many choices by so many
people. It’s still there actually.
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Ann Hodgson and Ken Spours, Education and
Training 14-19. Curriculum, Qualifications and
Organization (Sage Publications Ltd, 2008), 160pp,

AAAAAlthough this book has a rather pedestrian title
and is by academic researchers rather than

practising teachers, those concerned about the
qualifications available to young people would do well
to read it carefully.
   The authors’ overall position can be summarised as
follows. ’14-19 education and training’ is ‘a socially
and politically combustible arena’ (p117), because it
involves such issues as ‘the academic/vocational
divide [and] the effects of choice and the 16+ transi-
tion in sustaining or combating social division’. The
policies set out by Ed Balls in November 2007 ‘taken
together . . . appear to constitute a well thought-out
approach’ (pp97-98), and: ‘there was a  widespread
feeling that the announcement of the three new
Diploma lines in science, languages and humanities
was a step in the right direction’ (p122). However: ‘the
recent history of 14-19 reform under New Labour has
been one of deliberate ambiguity - incrementally
changing the system but without a clear end-point
while, at the same time, discouraging debate’ (p133),
and: ‘History teaches us that politically and ideologi-
cally inspired qualifications reform which deliberately
tries to provide a full-time alternative to A Levels does
not work’ (p62).
    As regards 14-19 diplomas specifically, the authors’
position (p60) is that: ‘we do not see the Diplomas
making a great impact on 14-19 education’. One
reason for this (p72) is that: ‘the generic template for
the Diplomas was primarily developed by private
consultants working for the QCA, with very little time
for full consultation either with qualifications experts
or with practitioners’. There is also, in their view, a
danger (p92) that the diplomas will be like other ‘so-
called vocational qualifications’ which ‘in schools are
still delivered primarily in the classroom by teachers
who have little or no experience of the workplace
about which they are teaching . . .’ They believe
(p131) that: ‘employers . . . are key to improving
vocational learning’, and this leads them to say
(pp109-110) that ‘it makes sense to concentrate these
resources [ie the expensive, specialist resources
needed to deliver proper vocational courses] in large
tertiary institutions that actively involve employers.’
    They distinguish (pp77-78) between three broad
attitudes towards diplomas: that of the Government,
which presents itself as determined to make them
succeed, that of opponents who see them as ‘an

historic strategic error’, and a third position: ‘which
accepts the Diplomas as a fait accompli and sees
them as a bridgehead whereby the diploma concept
gradually seeps into the academic track as part of a
long and winding road to a more unified system’.
They add: ‘Practitioners, by the very nature of having
to make provision work for learners, broadly occupy
this third camp and could be referred to as ‘pragmatic
unifiers’’. Since (p101) ‘the struggle between collabo-
ration and competition remains unequal’ across the
system as a whole, they consider that: ‘the prognosis
for a coherent and enduring 14-19 phase of education
and training in England lies in the balance’ (p115).
    Their point about practitioners is right, and in fact
this ‘pragmatic’ approach is the only principled one,
because outright rejection, even when advocated by
practitioners, is a recipe for doing nothing. If Hodgson
and Spours are saying that non-practitioners who
want to influence policy should listen to and work with
practitioners, they are right. They are also right to
maintain (p131) that in an improved 14-19 set-up:
‘decisions should be made as close to the learner as
possible unless there is good reason to do otherwise.’
    Within this overall perspective, Hodgson and
Spours develop a more theoretical analysis, and from
this a strategy. In the preface (pXI) they characterise
this strategy as ‘the mutual reform of general and
vocational education’. It revolves round the role that
might be played by ‘general education’. On this, they
say (p95): ‘It is important to offer all 14-19-year-olds
different types of general education, including
practical, applied, experiential and community-based
learning, which will be motivational and which they
can pursue beyond the age of 16 regardless of pace
of progress.’
    Hodgson and Spours use the term ‘general educa-
tion’ to cover two things: on the one hand, education
organised in subjects like maths, history, French etc
(ie that which might otherwise be called ‘academic’);
and, on the other, education which claims to be
transferable across areas of knowledge (as for
example, Key Skills and Functional Skills). For them,
then, there are two - and only two - domains: the
‘general’ as thus understood, and the vocational
(meaning that which relates more or less directly to
employment).
    The authors’ basic theoretical postulate can be
summed up as follows: the selective nature of
‘general education’ for 14-19 year olds in England
makes valid vocational education impossible. They
arrive at this idea via the following chain of reasoning.
‘General education’ is overwhelmingly dominant in
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England. Attempts at qualifications reform from the
second half of the 1980s till now show how the
Thatcher, Major, Blair and Brown governments have
all paid lip service to the need for vocational educa-
tion while directing money and prestige towards
‘general education’. The corollary is that all provision
that is not ‘general’ is defined as vocational, with the
result that vocational education has become a
‘residual category’. As the authors put it (p89): ‘the
term ‘vocational’ is used loosely to signal to young
people that their educational experiences will be
different from general education, as defined by
GCSEs and A Levels. So from the beginning of the
14-19 phase, what is termed “vocational education” is
being shaped by the dominant academic qualification
track rather than by the demands of its own purposes,
values and pedagogy’. The consequence of this, in
turn, is that attempts to achieve or defend depth and
rigour in vocational courses are repeatedly sacrificed
to the requirement that these courses should provide
a qualification route for people whose presence on
‘general education’ courses might trouble academic
high flyers. As Hodgson and Spours put it (p95):
‘Selective general education forces vocational
education to play an inclusive and subordinate role’.
This has frustrated every effort to introduce vocational
qualifications which carry conviction with employers,
thereby entangling the whole system in a vicious
circle.
     Over the same period there has emerged within
the 14-19 age group a ‘middle-track’. That is, between
academic high flyers on the one hand and the
relatively small group who leave school at 16 to enter
work-based training that leads to a skilled occupation,
a group has emerged of people who, though nomi-
nally full time students, are guaranteed nothing
beyond routine employment, if that. In some areas at
least this group now constitutes a majority of 16-19
year olds. With minor exceptions, the qualifications
available to most people in this ‘middle track’ are valid
neither as ‘general’ nor as vocational education.
    For this vicious circle to be broken, the Govern-
ment and the agencies which implement its policies
would need, in Hodgson and Spours’ view, to replace
the existing elitist model of ‘general education’ with
one which offers worthwhile learning to a much wider
range of people. This would release vocational
education from its role as residual category and allow
it to improve to a point where employers would
support it. The Government could do this (a) by
announcing a firm intention to subsume A-levels
within a form of baccalaureate and (b) by setting a
relatively long timescale for this to happen. This
would allow the backing of interest groups like
parents, teachers, local authorities and employers to
be secured.
    The main problem with this in the immediate future
is that an opposed perspective appears to be gaining
ground amongst at least some of these interest
groups. Proponents of this contrary view include, on

the right, the academic Alison Wolf, and, on the left,
the UCUleft activist Sean Vernell. Both these com-
mentators maintain that the Government gives priority
to qualifications which are dictated by employers and
are too vocational. Both call for this to be corrected by
a still heavier emphasis on ‘general education’, which
for both of them amounts in essence to academic -
and even perhaps to humanities-type - subjects. Both
support this by saying that with sharply rising unem-
ployment it does not make sense to call for more and/
or better vocational education.
    Obviously employers in general (as distinct from a
minority in specific industries) do want the education
system to produce malleable workers with ‘generic’
‘skills’ such as the ability to deal with customers,
perform basic calculations, act in accordance with
health and safety regulations etc. In fact, this is the
corollary of elitism in academic education. But still,
the position taken by Hodgson and Spours, including
especially their recognition of the need for valid
technological education, is right where the anti-
vocationalism of Wolf and Vernell is demagogic. The
working class needs technological knowledge,
understanding and skill, and human society needs a
working class that possesses these capacities.
Further, although Hodgson and Spours’s historical
perspective is less far-reaching than it might be, they
are also right to draw attention to the emergence of a
‘middle-track’ group. Thus where both Wolf and
Vernell in practice assume a timeless battle between
enlightenment (ie academic subjects) and darkness
(the vocational), Hodgson and Spours understand, at
least implicitly, that the situation is one in which the
majority of young people have been excluded from
mainstream, full time employment, and that a high
proportion of those who are currently ‘students’ would
welcome the opportunity to become workers if the
right sort of jobs, including with access to training and
valid education, were available to them - as a genera-
tion ago they would have been. To enter the struggle
over what happens to post compulsory education in
the current recession without understanding this
central effect of the one which started around 1976 is
at best to disqualify oneself from saying anything
useful.
    We have then, two distinct approaches, one of
which seeks to abolish vocational education and one
of which seeks to strengthen it. However, the way in
which Spours and Hodgson understand general
education renders it less easy than it should be for
them, and for those who adopt their standpoint, to
bring this difference into the open, and argue it
through to a valid conclusion. In PSE 13 (January
2003) I wrote an article, ‘Why we should support the
Spours/Hodgson ‘baccalaureat’, about an earlier
formulation of the authors’ approach. In that article I
argued, amongst other things, that their unwillingness
to think in terms of a general education field as well
as a ‘vocational’ and an ‘academic’ one - ie three
fields rather than two - imposed a serious limitation on
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their capacity to solve the problems which they were
genuinely - and to a large extent validly - trying to
address.
    In their earlier proposal, Hodgson and Spours
rightly argued that an extended project, roughly of the
type now built into advanced diplomas, should be a
key element in the core of the over-arching qualifica-
tion which they wished to see. In the present book
(p129) too they say that ‘an obvious starting point [ie
for a ‘more comprehensive approach to curriculum
and pedagogy’] would be the 14-19 Extended Project,
which would be an entitlement for all learners in the
English Diploma System, and would provide a focus
for collaboration for both continuing professional
development and assessment.’ It is clear, then, that
they now see such a project as the single most
important mechanism by which ‘general education’
could be comprehensivised.
    This idea is on the right lines, but its realisation
hinges on whether the right assessment criteria are
adopted for the extended project. However, Hodgson
and Spours’s habit of lumping the academic and the
transferable together as ‘general education’ restricts
their ability to spell out what these criteria should be.
Both they and practitioners who support their ap-
proach will need to distinguish as clearly and sharply
as possible between academic subjects and general
education.
    Class society, including the particular form of class
society that exists in England now, namely capitalism,
appears to be inseparable from a ‘division of labour’ -
between, on the one hand, those who decide what
shall be done, and, on the other, those who are shut
out from this decision-making process and who must
work to put the others’ decisions into effect. This
‘division of labour’ is always and necessarily in
conflict with the biological capacity which is specific to
humans, namely the capacity not merely to think but
also to think about thinking, and hence consciously to
plan, which in turn makes it possible for humans to
produce rather than merely to take the means of life
from their environment.
    Education, which needs to be distinguished both
from training and, on different grounds, from
miseducation, is the attempt to abolish this division
and, by the same token, to realise and to develop to
the highest possible level the uniquely human
capacity for second order thinking or metacognition
mentioned above. Viewed in this way, education,
properly understood, is necessarily general, in two
distinct but interconnected respects. First, it is general
in that it tries in principle to extend itself to everyone.
Secondly, it is general in that it seeks to transcend
particular spheres of expertise and focus on underly-
ing knowledge, understanding and skill with the
highest possible levels of transferability.
    As thus necessarily general, education per se is
wider than any given historical form in which it is
temporarily instantiated, as for example, in the
present case, vocational education on the one hand

and academic education on the other, and even than
the two together. Both academic and vocational
education are, like the many other forms which have
preceded them since the dawn of class society,
historically limited modes in which a certain amount of
education is mixed with elements of training and of
miseducation.
    Subject-centred education as it exists in schools
and sixth form colleges in England now is often
referred to as ‘academic’. This accurately reflects the
fact that in the last quarter of the 19th century the
university extension movement attempted to take
control over what went on in schools by establishing
exam boards - of which both OCR and Edexcel on its
academic side are the direct descendants. Teaching
and learning in secondary schools now is geared to
exams based on subjects because this pattern was
set in that earlier period and broadly conforms to what
those with the power to decide still want.
    We could take any syllabus from any such subject,
along with the practice that flows from it, and show
that it contains an element of training, an element of
miseducation, and an element of education which is
general in our sense set out above. For example, in
A-level Physics there is an element which prepares
and selects students to enter the labour force (of
course, via further study at university) as scientific
workers capable of carrying out specific functions.
Equally, there is an element which teaches and
predisposes students to think in ways which reinforce
the existing social order. (In the case of physics this
takes the form of a religious worldview disguised as
scientific method.) Thirdly, there is an element which
develops the students’ capacity to reason for them-
selves - to grasp, for example, that hypotheses can
be formed, tested and falsified. But it is intrinsic to the
nature of this and of every other body of knowledge
which is organised as a subject that this third element
is simultaneously limited by the element of training,
and distorted by the element of miseducation.
Therefore it does not make sense to equate any
subject - or all subjects together - with general
education.
    The answer is for teachers and students to work
together to extend this third element so that it tran-
scends the limitations of training and begins to
straighten out the distortions caused by miseducation.
An extended project of the type to which Hodgson
and Spours attach priority is an example both of a
space in which this could be done and of a charter -
an official sanction - for doing it. However, this
potential will be lost if those who specify the criteria
for assessing extended projects, and/or those who
support students in writing them, use them merely for
yet more (thinly disguised) subject-centred activity. A
necessary condition for resisting this is that those
who want to do so equip themselves to distinguish
between general education and the subject-centred
form in which it is sometimes embodied.












